Abstract: Before the Secondary 3 (Grade 9) program of the Project P.A.T.H.S. is introduced into a school in Hong Kong, those responsible for its implementation are required to participate in a 3-day workshop. This paper describes the training objectives, curriculum, and design of the training program of the 3-day workshop. 'Use of self and 'self-disclosure' are two of the major training themes of the program. These themes are emphasized repeatedly by the trainers during the workshop. It is argued that the open attitude of teachers, together with a genuine sharing of their past experiences, would be an effective means of both connecting with students and facilitating their reflection and learning during the program.
INTRODUCTION
To promote the holistic development of adolescents, The Hong Kong Jockey Club Charities Trust earmarked the sum of HK$400 million for a positive youth development program entitled 'P.A.T.H.S. to Adulthood: A Jockey Club Youth Enhancement Scheme' for junior secondary school students (Secondary 1 to 3) in Hong Kong (1) . The acronym 'P.A.T.H.S.' stands for 'Positive Adolescent Training through Holistic Social Programs', the focus of which is on the development of a number of psychosocial skills or qualities in young people, with reference to 15 positive constructs in youth development, namely bonding, resilience, social competence, emotional competence, cognitive competence, behavioral competence, moral competence, self-determination, spirituality, self-efficacy, clear and positive identity, beliefs in the future, recognition for positive behavior, pro-social involvement, and pro-social norms (2) .
In Tier 1 of the program, all students in the participating schools from Secondary 1 to 3 joined a universal program that comprised either 20 or 40 units per grade, with each session lasting for 30 minutes. There were two implementation phases contained in the P.A.T.H.S. Project, namely the experimental and the full implementation phases. In the experimental implementation phase (January 2006 to August 2008), 52 secondary schools were invited to participate in the project. During this period, the participants gained experience of implementing the project, and front-line workers such as teachers and social workers became familiar with the philosophy and program design of the project. In the school year 2006/07, the programs were implemented at full scale in all secondary schools in Hong Kong (at Secondary 1 level). In the subsequent year, the programs were implemented at both Secondary 1 and 2. In the school year 2008/09, the programs were implemented across all junior secondary school levels from Secondary 1 to Secondary 3 level. Following the success of the project, the Hong Kong Jockey Club Charities Trust earmarked an additional HKS350 million to further implement it in the school year 2009/10.
The personal qualities of front-line workers, particularly their attitude and teaching style, are important for the smooth and successful implementation of the P.A.T.H.S. Project. Everyone responsible for implementing the Tier 1 program at each grade is required to join a 20-hour training program. For this reason, the training of workers, including teachers and social workers, has been a major priority throughout the whole project. It is hoped that during the training programs, full use can be made of the personal assets of participants and effective pedagogical methods will be shared and imparted to those workers who come face-to-face with students when implementing the P.A.T.H.S. curriculum.
In general terms, the objectives of all the training programs in the Project P.A.T.H.S. are, a) to familiarize participants with the curriculum units that are related to each construct; b) to review the theories and models that are related to the teaching of the curriculum; c) to share with participants theories of and skills required for classroom management that may be useful when teaching the units; and d) to train participants to be reflective workers. In particular, the objectives of the Secondary 3 training program of the Project P.A.T.H.S. are to assist participants: i) to gain an in-depth understanding of the characteristics of the development of Hong Kong adolescents and related issues, thereby developing a positive attitude toward the development of adolescents; ii) to recognize the concept of, and the need for, planning and research in positive youth development; iii) to appreciate the theoretical framework, and the design, implementation, and evaluation of the P.A.T.H.S. Project; iv) to become familiar with the activities of the Secondary 3 program; v) to grasp the attitude, knowledge, and skills necessary for the successful implementation of the program; and vi) to develop a network of support among the participants that will facilitate the exchange of experiences of teaching the P.A.T.H.S. curriculum.
Because experiential learning is emphasized in the design of the P.A.T.H.S. curriculum, participants in the training programs are encouraged to perform the same kinds of learning activity that their students will be expected to perform in class. Among the related theories and models, workers' self disclosure is an important element that enriches the content of each unit in the Secondary 3 curriculum. As such, participants are encouraged to think about the personal experiences that they could share with their students when they are teaching them. To promote such thinking, the concepts of 'self-disclosure' and 'the use of self and the guidelines of using these concepts are discussed in the training program. To this end, the trainer also shares with the participants those elements of his/her personal experience that he/she deems to be relevant to the content of certain units in the curriculum. This practice not only demonstrates how selfdisclosure may be incorporated into the teaching of the P.A.T.H.S. curriculum but also provides the participants with firsthand experience of how self-disclosure can facilitate learning.
According to Carl Rogers (3, 4) , who was a pioneer of the humanistic movement, three conditions (genuineness, empathy, and respect) are central to the counseling process and therefore applicable to human services, such as education. The three conditions have been shown to be therapeutic when a counselor is able to be himself/herself, projects sincerity, and shows the client that he/she accepts the client as a person. Similarly, in a classroom, if a teacher is willing to be open, and to share his or her stories or past experiences with the students, this genuine selfdisclosure can be a catalyst to facilitate the reflection and sharing of the students (5) .
In this paper, the training objectives, curriculum, and design of the Secondary 3 training program are described. The Secondary 3 curriculum of the Tier 1 Program is divided into the "Full Program" and "Core Program" (see Table 1 ). The "Full Program" consists of 40 sessions and requires 20 hours for its implementation, while the "Core Program" consists of 20 sessions and requires 10 hours for its implementation. The units covered in the curriculum are presented in Table 1 b) Group Discussion on qualities of workers Understand how worker's self-disclosure can facilitate positive changes in the students and invite the participants to share their growth stories that they would pass on to their students c) Lecture: Self-disclosure guidelines Understand the types, reasons, functions, helpfulness, overall effects and impact of worker's self disclosure In addition, through the personal sharing of the trainers and the participants, the importance is highlighted of using theories to explain the assumptions of human beings and different adolescent behavior.
Session 1 • Macro perspectives in Youth Development
The differences between authoritybased and evidence-based practice in human services are also explored. A brief lecture is delivered to illustrate the difference between the two practices and internet addiction is then used as an example to affirm the importance of evidence-based practice and to explore its core values. All the participants are encouraged to evaluate these values and to make decisions related to their teaching practice if required. By way of conclusion, six forms of intervention are explored, with varying levels of effectiveness, including, i) ineffective or harmful intervention, ii) intervention unlikely to be beneficial, iii) intervention with unknown effectiveness, iv) intervention with both benefits and adverse effects, v) intervention likely to be beneficial, and vi) intervention that is effective and supported by clear evidence from controlled trials.
In Session 2 of Day 1, the different developmental tasks in adolescents in Hong Kong are explored. By reviewing their own experience of adolescence and their accomplishment of the developmental tasks, the participants are alerted to how their own experiences, particularly those related to their family and their emotions, influence the mode of interaction and their own relationship with adolescents. At the beginning of this section, a brief lecture is delivered on the ten developmental tasks in adolescence (6) . Afterward, a worksheet entitled "Back to your Adolescence" is distributed to all participants. Each participant is instructed to complete the worksheet, through which they are invited to evaluate their own accomplishment of the developmental tasks and their own experience of being an adolescent in Secondary 3.
After finishing the worksheet, all participants are asked to share their experiences and discuss in groups the topic "How might a worker's own adolescent experience, particularly family and emotional experiences, influence his or her mode of interaction and relationship with adolescents?". Through discussion and feedback from other participants, the importance and influence of the participants' own family experiences are further explored. A short lecture is then given on the relevance of adolescent experiences in shaping adult behavior. By discussing the theories and views of Murray Bowen (7) and others (e.g. 8,9), participants are encouraged to identify the significance of their own and others' experiences of adolescence and the influence of these on worker-adolescent relationships.
In Session 3 of Day 1, the project vision and aims, the conceptual framework, background information and the content of the Project P.A.T.H.S. programs are presented, followed by a comprehensive introduction to the Tier 1 Program, which includes the introduction of the two options for implementing the program (Full Program and Core Program), ways in which each of the options might be implemented, and the use of the teaching and learning materials, i.e. the user's manual, activity handbooks, and CD ROMs. Furthermore, the qualities of a worker are further elaborated as being the most significant factor that might influence the success of the program. The appropriateness of the self-disclosure of teachers in teaching the units in the P.A.T.H.S. curriculum is also discussed.
By introducing different aspects of selfdisclosure, participants can develop a deeper understanding of the types, reasons, functions, helpfulness, and overall effects of a worker's self-disclosure. In addition, there is a strong emphasis on discussing the 12 guidelines for a worker's self-disclosure (10) . Participants are reminded to use selfdisclosure carefully and to be certain that they do not seek to fulfill their own psychological needs by this self-disclosure. The needs of students should always be given top priority. After this reminder, participants are encouraged to share stories from their own adolescence in small groups. Afterwards, personal growth stories and experiences are shared again by the trainer to demonstrate good practice in self-disclosure and to facilitate participants' learning.
In Session 4 of Day 1, a basic introduction is given of the different evaluation mechanisms involved in the Project P.A.T.H.S. Furthermore, participants are invited to explore the strengths and limitations of the qualitative approach, and are made familiar with the qualitative evaluation used in the Project P.A.T.H.S. The 12 criteria that govern qualitative evaluation (11) are discussed at the end of this session.
Teaching methodology of the secondary 3 curriculum (day 2)
In Session 5 of Day 2, participants become acquainted with the teaching units of the constructs of "Social Competence (SC)", "Cognitive Competence (CC)", "Behavioral Competence (BC)", and "Moral Competence (MC)" of the Project P.A.T.H.S. Some activities from these units are selected for demonstration in this session. To start, a short lecture is delivered on the "Theory of Multiple Intelligences" (12, 13) .
Meanwhile, some activities are conducted to illustrate further the verbal-linguistic, logical-mathematical, visual-spatial, and bodily-kinesthetic intelligence. Other kinds of intelligence, such as musical, interpersonal, intrapersonal, and naturalistic, are explained verbally using examples. The aim of the lecture is to help participants to understand the importance of exploring and appreciating the different kinds of intelligence that people possess. Bloom's Taxonomy of Educational Objectives is then introduced. This taxonomy provides a useful structure for explaining human cognition, ranging from low-level thought processes to higher-order thinking skills. At the end of this session, the trainer reviews with the participants the "Dos" and "Don'ts" of using questioning techniques in their teaching.
In Session 6 of Day 2, the participants are introduced to the teaching units of the construct "Clear and Positive Identity" (ID) of the Project P.A.T.H.S. The views of Patterson (14) on humanistic teachers and education are also illustrated, to stimulate reflection by participants on their reasons for being a teacher or a social worker, and to think about the various roles that they play in their lives. Patterson accepts the core conditions for personality change posited by Carl Rogers (3, 4) and advocates that a humanistic teacher should create a teacher-student relationship that is characterized by genuineness, respect and empathy. In addition, a humanistic teacher should show a non-threatening, loving, and self-actualizing attitude in the classroom. To conclude this session, the basic attitudes of humanistic teachers, including genuineness or authenticity, respect, warmth, and empathetic understanding are again emphasized.
In Session 7 of Day 2, participants are introduced to the teaching units related to the construct of "Bonding" (BO) of the Project P.A.T.H.S. The 'congruent communication' suggested by Haim Ginott (15) is introduced to stimulate the participants to reflect on their studentteacher relationships and to determine how these relationships have been affected by their own experiences. According to Ginott (15) , the teacher is a decisive element in the classroom, whose actions may affect students' development in many different ways. The following is a famous quotation from Ginott (15) that illustrates the important role of a teacher in a classroom. In Session 8 of Day 2, the participants become familiar with the teaching units related to the constructs of "Resilience (RE)" and "Self-Efficacy (SE)" of the Project P.A.T.H.S. The concepts of "delay of gratification" and "self-regulation" and the perception of self-efficacy and burnout are also covered. Lectures on the concepts of "delay of gratification" and "burnout" are delivered. The Maslach Burnout Inventory (MBI) and its norm data of Hong Kong secondary school teachers (16) are used to help the participants to review their own burnout status. Participants are encouraged to share their experiences of burnout with their group members.
Teaching methodology of the secondary 3 curriculum (day 3)
In Session 9 of Day 3, the participants are acquainted with the teaching units related to the constructs of "Self-Determination (SD)", "Prosocial Involvement (PI)", and "Prosocial Norm (PN)" of the Project P.A.T.H.S. The characteristics of teaching and learning of Chinese and Western people are illustrated and a lecture on the differences in teaching and learning styles between Chinese and Western people is delivered, in terms of their respective learning beliefs, achievement orientation, motivation, learning strategies, attributes for success and failure, and teachers' evaluation of students' performance.
In Session 10 of Day 3, participants are exposed to the teaching units related to the construct of "Emotional Competence (EC)" of the Project P.A.T.H.S. The "emotional bombs" and William Glasser's theory of non-coercive discipline are illustrated. The participants are invited to share their "emotional bombs", which might be related to unfinished business in their lives, and a lecture on "Non-coercive Discipline" is delivered, as informed by the work of William Glasser. Lau (17) tried to summarize Glasser's reality model of classroom management as (1) five basic needs of students, (2) four principles, and (3) three questions to ask. It is also suggested that there are two types of teachers, namely 'boss' teachers and 'leader' teachers. The latter are more likely than the former to foster students' motivation to learn by satisfying their basic needs.
In Session 11 of Day 3, participants are introduced to the teaching units related to the constructs of "Spirituality (SP)" and "Beliefs in Future (BF)" of the Project P.A.T.H.S. The meaning of or purpose in life, and the concept of 'discipline with dignity' are introduced. The trainer tells the story of a baby girl, Ko Lam Lam, who lived for only 9 days, as an example to facilitate the participants' further reflection on the meaning of life. Furthermore, an activity entitled "The five most valuable things in your life" is conducted, in which participants are invited to write down the five most valuable things in their lives. They are then asked to discard one of these valuable things by crossing it out, which means that the item will now disappear from their lives forever. After a few turns, the participants are asked to share their feelings during the activity with the others in their groups. This activity helps the participants to decide what the most important thing in their lives is. In addition, the participants are invited to complete the 'Purpose in Life' (PIL) questionnaire, which helps them to have some reflections about their life purpose.
Following the previous activity, a lecture is delivered on "Discipline with Dignity". Curwin and Mendler (18) suggested that there are four principles behind the development of a discipline plan: 1) dealing with student behavior is part of a teacher's job; 2) students should always be treated with dignity; 3) discipline works best when integrated with effective teaching practices; and 4) acting out is sometimes an act of sanity.
Furthermore, a social contract is inherent in this model of discipline.
According to Curwin and Mendler (18) , when this discipline model is being used, the consequence of the discipline actions is one most important element because consequences preserve the dignity of the student, increase the internal locus of control and increase motivation in students. In addition, whereas punishment is not an effective consequence, praise is, and should therefore be the most commonly applied consequence.
In Session 12 of Day 3, the content of Secondary 1 to 3 curricula is summarized. The learning outcomes of the 3-day training workshop are also consolidated. The participants are invited to share their feelings about what they have gained, as well as to evaluate the training program.
CONCLUSIONS
We have attempted to describe the training program that is used for the delivery of the Secondary 3 curriculum of the Project P.A.T.H.S. in Hong Kong. The topics, the run-down, and the pedagogical methods for teaching the curriculum have been described. Note that because the Secondary 3 curriculum of the Tier 1 Program addresses the needs of students who are relatively advanced, and the topics always address issues of a personal nature, the 'use of self and 'self-disclosure' are important parts of its implementation. To use these strategies effectively, Rogers' advocacy of the core conditions of 'genuineness', 'empathy' and 'respect' (3,4) are not only relevant, but form an essential part of a teacher's sharing of his or her own past experiences. It is envisaged that the sincere sharing of experiences by a teacher will encourage students to appreciate life from a wider perspective, to explore different possibilities in life, and to improve the connection between teachers and students, as both parties learn and grow in the course of maturation and development. Such emphases are also important in other disciplines, such as social work.
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